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 RezaeiThe purpose of this research is study of relationship between social support, self-

regulation and test anxiety among high school students of Shiraz. Sample data was 
selected by multi-stage cluster method of 200 persons, 104 girls and 96 boys. 

Measurement tools were included social support questionnaire Philips (1986), self-

regulation Pintrich and Degroot (1994), and also test anxiety Abolghasemi et al. (1996). 
The results are shown after data analysis. That their reliability and valietywere 

accuepted the result shosed that there is A significant negative relationship between 

social support componets and test anxiety and between self –regulation and test anxiety, 
too.Regression analyses showed that 31 percent variation test anxiety was explained by 

social support variableand 7percent of it was explained by resource mangenment 

component of self-regulation.   
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INTRODUCTION 

 

 Anxiety can be a painful feeling, he said that in response to a specific location or person is created in the 

indefinite. Anxiety levels may be high or low, the lack of high stress or anxiety may provide us with the 

difficulties and dangers encountered considerable. Moderate anxiety and constructive force that person to 

perform their tasks, timely and appropriate effort, and thus makes their life more durable, (Abu al-ghasemi, and 

Najarian, 1999). One of the situations that can cause anxiety, an examination of the educational institutions. The 

absence of the student to demonstrate their knowledge of the subject is placed on academic tests. When faced 

with this situation may give the person can be called test anxiety. Test anxiety is a phenomenon that many 

students are exposed to the test and evaluation of their effects emerges. (Shaeari. Mollamirzaee et al 2004). Test 

anxiety is a general term that refers to a specific form of social phobia, anxiety or doubt about his ability to it 

can reduce the cost and try to deal with situations such situations are situations where individuals are subject to 

evaluation, and require that solve the problem or issue. Accordingly, we can say that the situation will prevail at 

trial or if the person has a severe case provides that the students answer the test said. Dandama not able to focus 

their mental faculties and can not take advantage of the knowledge to solve problems ahead. Stress test is a 

problem during the course of everyone may be experience. Sarason (1975) argues that "a mental preoccupation 

with test anxiety to be determined Often negative and cognitive evaluation, lack of concentration, physiological 

reactions, and poor academic performance leads.” Accordingly, education experts from academic and test 

anxiety Allpert and Habra are divided into two categories: One facilitator or catalyst anxiety (anxiety that some 

aspects of the work of individuals in a given situation improves progression) is That kind of anxiety and 

emotional causes The success and failure of an escape attempt and thus improves the performance; And other 

debilitating anxiety - (anxiety that causes distraction, confusion and feelings of helplessness are) - that the 

person suffers loss and return loss performance. (Abu al-ghasemi, and Najarian, 1999). What this article is about 

the same sense of anxiety that in this case the individual attention Individual variables and variables related to 

the exam will focus on why the person concerned makes Amrhngam exam. (Dadsetan, 1997). There are 

different views on the etiology of anxiety, test anxiety group of experts as a personality trait are formed by the 

interaction with parents and others who know the character is rooted in an understanding of personality 

structure. (Khosravi and Bigdeli 2012). It appears that multiple factors play a role in causing anxiety or be 

associated with it. In this regard, the present study a possible relationship between two factors of social support 
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and self-regulation Students with test anxiety are discussed. Social support has also led to a feeling of 

celebrating and making a positive impression of self-acceptance and a sense of self-worth, is and thus provides 

the possibility of self-actualization. Social support is implemented when a person feels that others are concerned 

cookies If the trouble is affecting the lives of other people are supporting him. (Shafii 1995). Therefore, it is 

concluded that the various definitions of social support, social support is the perception of the extent of the 

interest of others, if a person is worth their views and problems to assist him. By definition, social support has 

two basic dimensions, One aspect that indicates mental imagery and perception of family support, and other 

aspects of the real (objective) which is the amount of assistance and aids provided to the person (Biabangard, 

2004). Sources of social support provided to individuals are also diverse. The wide range of support groups such 

as family, peers, friends, relatives, teachers, colleagues, and others are following. Some of these groups formally 

and informally others are marginal social support for individuals (Begay Fard 1999). Another variable in this 

study is that self-regulation. Self-regulation is a set of methods they are used to control and reoriented their 

behavior (Markus, and Wurf, 1987; quoted Iravani and Bagherian, 2004). Zimmerman and Risemberg believe 

that regular self-regulatory efforts to direct thoughts, feelings and actions to achieve goals, self-monitoring, time 

management, physical and social regulation (Mohammad Saad et al, 2012). , Self-regulated learning as a 

process in which a continuous learners to achieve their learning goals, to set up and maintain their own 

knowledge. Self-regulating individuals, Hstndhdfhay able to choose suitable for their learning, the ways to 

choose goal and yet the learning activities To choose, In order to choose appropriate ways Required to engage in 

self-assessment. This way, people can learn and motivation to manage the overall learning process. The 

explanatory variables are listed according to the purpose of this study is to determine these two variables are 

associated with the reduction of anxiety and you can have a predictive role in this area. Mousavi and colleagues 

(2008) in their study found that parental cohabitation status were significantly associated with increased anxiety, 

and parents were harsh and severe, Test anxiety reaction has little incentive to parents. Ahmad and colleagues 

(2012) research among male and female high school students in Pakistan were identified between self-regulation 

and there is a significant negative correlation between test anxieties. Apparatus thus found between male and 

female students, there is a difference in the level of anxiety. Rana & Mahmood (2010) showed a negative 

relationship between test anxiety and academic achievement of Pakistani students there. Cognitive factors and 

emotional factors in explaining the role of test anxiety than students. Halamandaris & Power (1999) assessed the 

social support to cope with universities to help students improve academic performance and reduce the stress 

test has them. Yousefi et al (2010) in a sample of 400 students who were 15 to 19 years old revealed that self-

efficacy beliefs of students with test anxiety are related. Faraji et al (2010) in their review showed that there is a 

relationship between social support and test anxiety and social support for families Compared to students with 

high and low test anxiety are distinct, but the support of friends and others, students did not distinguish high and 

low test anxiety. Vakili et al (2010) in their study showed a significant factor in predicting learning strategies 

and self-test anxiety students. Keyomarsy and colleagues (2011) showed that university students are studying 

the cognitive self-consciousness and negative beliefs about the uncontrollability of thoughts are predictors of 

student anxiety. Kothari (2011) Survey research the relationship between academic procrastination and test 

anxiety showed that between male and female students' anxiety levels are different. Liuong et al (2010) the 

relationship between academic stress and anxiety in children examined the role of parental support. Assessed the 

students' academic stress anxiety level increases, but parental support was a protective factor for reducing 

children's anxiety levels. Ziaoo et al (2013) in a study of academic stress, test anxiety and did not show the 

Chinese students, Regression results support the notion that parents and others are operating as an intermediary 

between test anxiety and performance acts. 

 

Research Hypotheses:  

1 - Social support is able to predict test anxiety students.  

2 - Self-regulation is able to predict test anxiety students. 

 

Methods:  

 The descriptive research method was used to correlate the type of research. Community survey of male and 

female high school students District 3 is Shiraz. The sample was selected using a multistage cluster sampling. 

The final sample consisted of 200 female students (n = 104) and boys (n = 96) who participated in the study. In 

this study, questionnaires were used as research tools. 

1- Social Support Questionnaire Phillips et al (1986). 

2- self-regulation Pinterich and de Groot (1990). 

3- Test Anxiety by Abu alghasemi et al (1996). 
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Results:  

 
Table 1: Mean and standard deviation scores of social support and its dimensions. 

Variables 

 

Number Average Standard deviation 

Girl Son Total Girl Son Total Girl Son Total 

Family Support 104 96 200 5/18 5/84 5/50 2/26 1/91 2/12 

Supporting a friend 104 96 200 4/92 5/72 5/30 2/51 2/13 2/36 

Support others 104 96 200 4/90 4/91 4/90 4/16 3/57 3/88 

Social protection 104 96 200 15/01 16/47 15/71 4/80 4/00 4/48 

 
Table 2: Mean and standard deviation scores of self-regulation and its variants. 

Variables 

 

Number Average Standard deviation 

Girl Son Total Girl Son Total Girl Son Total 

Cognitive 104 96 200 17/96 20/93 19/38 6/30 6/21 6/41 

Metacognitive 104 96 200 7/67 9/96 8/67 3/42 4/00 3/84 

Resource Management 104 96 200 62/86 62/98 62/73 9/50 10/29 9/86 

Self-regulated learning 104 96 200 88/50 93/27 90/79 15/28 14/11 14/89 

 
Table 3: Mean and standard deviation scores for test anxiety. 

Variables 

 

Number Average Standard deviation 

Girl Son Total Girl Son Total Girl Son Total 

Test Anxiety 104 96 200 44/02 42/23 43/16 8/25 8/90 8/59 

 
Table 4: Correlation matrix components of social support and test anxiety. 

Variable Family Friends Others Total support 

Family 1    

Friends **0/63 1   

Others **0/202 **0/439 1  

Total support **0/62 **0/445 **0/54 1 

Test Anxiety *-0/181 **-0/522 **-0/189 **-0/196 

 **Significance level is less than 0/01 * Significance level is less than 0/05 

 
Table 5: Results of regression analysis of test anxiety the components of social support for students. 

Mode Predictor variables Sources changes Square df Mean 

square 

Ratio F Significance level 

l Components of social 
support 

Regression 4597/12 
10095/76 

14692/88 

3 
196 

199 

1532/37 
51/51 

29/75 0/001 

 
Table 6: Regression coefficients, t and the coefficient of determination predictor variables Test anxiety in students entering the approach. 

Mode Predictor variables B Standard 

error 

β t p R R2 

1 Family Support 

Supporting a friend 
Support others 

1/037 

-2/604 
-0/161 

0/31 

0/30 
0/15 

-0/009 

-0/06 
-0/159 

3/33 

-8/54 
-1/098 

0/001 

0/001 
0/274 

0/559 0/313 

 
Table 7: Mean and standard deviation scores of self-regulation and its variants. 

Variables 
 

Number Average Standard deviation 

Girl Son Total Girl Son Total Girl Son Total 

Cognitive 104 96 200 17/96 20/93 19/38 6/30 6/21 6/41 

Metacognitive 104 96 200 7/67 9/96 8/67 3/42 4/00 3/84 

Resource Management 104 96 200 62/86 62/98 62/73 9/50 10/29 9/86 

Self-regulated learning 104 96 200 88/50 93/27 90/79 15/28 14/11 14/89 

 
Table 8: Results of regression analysis of test anxiety and student self-regulatory initiatives. 

Model Predictor variables Sources changes Square df Mean square Ratio F Significance 

level 

1 Components of 

self-regulation 

Regression 1084/17 

13608/71 

14692/88 

3 

196 

199 

361/39 

69/43 

5/205 0/001 

 
Table 9: Regression coefficients, t and the coefficient of determination predictor variables of test anxiety in students entering the approach. 

Model Predictor variables B Standard 
error 

β t p R R2 

1 Cognitive self-regulation 

Metacognitive self-
regulation 

Resource Management 

-0/116 

-0/186 
-0/172 

0/13 

0/21 
0/06 

-0/087 

-0/083 
-0/198 

-0/915 

-0/897 
-2/78 

0/361 

0/371 
0/006 

0/272 0/074 
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Discussion:  

  Findings from this study showed that the perception of social support and its components, the support of 

family, friends and other students with test anxiety and a significant negative correlation exists In other words, if 

students from family, friends and others to be protected from anxiety level are reduced. Also, when students feel 

less supported is His sense of being valued and reduced anxiety in her modes appears. One of the reasons for the 

failure of anxiety may feel itself rebuked by others, including friends, family and forecasts that this Amrkhvd 

can help anxiety And with such a possibility can guess that the groups supporting the Means of reducing anxiety 

is noted that this definitely helps. Regression analysis also showed that the predictive power of the social 

component for test anxiety are There are a total of 31% of the variance Ratbyyn said., Which Mqdarqabl is 

significantly while the amount of variance indicates that factors there are other more significant role in anxiety 

that this research question has been perhaps the case could be targets and expectations of the students pointed 

out.  

 What has been found earlier in this research, including investigations Faraji et al (2010), Halamandrys and 

Yavar (1999), Ziaoo et al (2013), Leung et al (2010) have emphasized the role of social support on reducing 

anxiety, and consistent. In examining the relationship between self-regulation and its components as well as the 

correlation coefficients expressing the relationship between test anxiety, test anxiety is making all the 

components of self-regulation. And the correlation between the components of resource management and test 

anxiety is more intense; the findings concluded that Gray matter how self-regulation feature is more powerful 

student Test anxiety is less. Servo Gary and its components in a total of 7% of the variance in the criterion that 

test anxiety can be expected, and this finding implies that other variables that are at play here are more of such 

family circumstances and expectations environment training. The self-regulation component only predictive 

resource management role and the other two components, namely cognitive and metacognitive strategies to have 

a less important role. What is the result of the findings with the findings of Heidari et al (2010) Keyamrsy et al 

(2011) Vakili et al (2010), Ahmad et al (2012) Rana and Mahmoud (2010) is consistent. What this research 

shows, demonstrates an inverse relationship predicted roles of both social support and self-regulatory variable is 

the amount of test anxiety, this means that if the study of social support, particularly from parents and friends of 

students are more confident, they will be less anxiety. Based on this, we can say that it is necessary Parents and 

others who have an impact on student life. To maintain their supportive role. Gary can also be adjusted at the 

same time improving their ability to have a role in reducing anxiety, and teachers can encourage in their training 

program's capabilities. However, research indicates that these two variables explain only part of the variance in 

test anxiety, and other factors should also be considered. 
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